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T H A N K
YO U !

U M S . O R G  /  7 3 4 . 6 1 5 . 0 1 2 2

Thank you for your interest in learning 

about or attending one of our UMS School 

Day Performances.

D E T R O I T  T R U M P E T E R  M A R C U S  B E LG R AV E  M E E T S 
W I T H  D E T R O I T  S C H O O L  O F  A R T S  S T U D E N T S 

F O L LO W I N G  H I S  U M S  S C H O O L  D AY  P E R F O R M A N C E .
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AT T E N D

U M S . O R G  /  7 3 4 . 6 1 5 . 0 1 2 2

Coming to your E-mail Inbox!

Map and Driving Directions

Logistical Details (drop-off/pick-up locations)

Venue Information
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ATTEND

T H E
D E TA I L S

V E N U E  A D D R E S S 

Power Center, 121 Fletcher St, Ann Arbor, MI 48109

E M E R G E N C Y  CO N TA C T  N U M B E R

734-764-2538

A R R I VA L  T I M E

Between 10:30-10:50am

T I C K E T S

We do not use paper tickets for School Day Performances. We hold school 

reservations at the door and seat groups upon arrival.

F O O D

No food or drinks (including school lunches) are allowed in the theater

A CC E S S I B I L I T Y

We aim to maximize accessibility at our performances and below are details 

regarding this performance’s points of accessibility. If you have further question 

e-mail umsyouth@umich.edu or call 734-615-0122. 

The following services are available to audience members:

• Wheelchair, companion, or other special seating

• Courtesy wheelchairs

• Hearing Impaired Support Systems

PA R K I N G

There is handicapped parking very close to the Power Center on Fletcher Street 

and in the parking structure behind the Power Center on Palmer Drive. The first 

three levels of the Palmer Drive structure have five parking spots on each level 

next to each elevator. There are a total of 15 parking spaces in the garage.

W H E E LC H A I R  A CC E S S I B I L I T Y

The Power Center is wheelchair accessible and has 12 seats for audience members 

with special needs.

B AT H R O O M S  A D A

Compliant toilets are available in the green room (east corner) of the Power Center 

for both men and women.

E N T R Y

The front doors are not powered; however, there will be an usher at that door 

opening it for all patrons.
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L E A R N

U M S . O R G  /  7 3 4 . 6 1 5 . 0 1 2 2

Compagnie Käfig

Agwa
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LEARN

W H Y ? 
U M S  K-1 2  A R T I S T I C  S TAT E M E N T

“FOR ME, TO PUT 

TOGETHER OR JOIN 

ONSTAGE AND IN THE 

DIFFERENT VENUES 

PEOPLE FROM DIFFERENT 

ORIGINS, AGES, AND 

CULTURES IS THE BEST 

WAY TO MAKE POSSIBLE A 

MEETING, OR DIALOGUE, 

BETWEEN PEOPLE.”

The two dances on Compagnie Käfig’s Ann Arbor 

program—Correria (“running”), created in 2010, and 

Agwa (“water”), created in 2008—traverse a series of 

geographic and stylistic borders. Mourad Merzouki, the 

choreographer and artistic director of Compagnie Käfig, 

first met the eleven dancers for these works, all young 

men from Brazil’s favelas (slums), at the 2006 Biennale 

de Danse in Lyon, France. Merzouki was captivated by 

the Brazilian dancers’ stories of growing up in the favelas, 

and their commitment to creating personal and artistic 

opportunities for themselves despite the challenges of 

their upbringing. During his own upbringing in a working-

class suburb of Lyon as one of eight children, Merzouki 

was encouraged to take up martial arts and circus skills 

from a young age and as a teenager he embraced hip-

hop dance as well. 

Correria and Agwa are both inspired by the stories 

of life and dance exchanged between Merzouki and 

the Brazilian dancers, and Merzouki incorporated the 

dancers’ individual movement vocabularies into the 

choreography. During the works’ creation processes, he 

would give the young men “homework assignments” to 

create movement passages, which he would edit, shape, 

and knit together to create a final piece. Each work is 

a dynamic fusion of hip-hop, samba, capoeira, circus, 

martial arts, bossa nova, and modern dance styles. 

Merzouki describes his dances as “stories on universal 

themes,” and this characteristic provides our Ann Arbor 

audiences with a special (and exhilarating) opportunity to 

see lives reflected and connected by movement:



W H Y ? 
O N L I N E :  CO N N E C T I N G  T O  T H E  P E R F O R M A N C E

LEARN

If you have questions about how to connect this 

performance to classroom curriculum standards or prepare 

for this field trip, post it on the UMS Lobby and Carpenter 

Elementary School physical education teacher Dianne 

Dudley will give you her thoughts and suggestions.

http://bit.ly/umsEdConvo

9
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Born in 1973, artistic 
director Mourad 
Merzouki began studying 
martial arts and circus 
skills at age seven; at 
fifteen he began dancing 
hip-hop.

Merzouki founded 
Compagnie Käfig in 
1996. Since then, he 
has created 17 pieces 
for the company, which 
performs approximately 
150 shows around the 
world each year.

All of the dancers use 
stage names—such 
as Sorriso, Pitt, and 
Dieguinho—rather than 
their given names, in a 
nod to hip-hop culture.

The company is named 
after one of Merzouki’s 
early dances, “Käfig,” 
meaning “cage” in both 
German and Arabic. 
Merzouki sees his work 
as breaking different 
forms of dance out of 
their stylistic cages.

The company is now in 
residence at France’s 
Centre Choregraphique 
National de Creteil et du 
Val-de-Marne, where 
Merzouki serves as 
director.

10

LEARN

A R T I S T 

CO M PA G N I E  K Ä F I G : 
F I V E  T H I N G S  T O  K N O W
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A R T I S T 
O N L I N E :  G E T T I N G  T O  K N O W  M O U R A D  M E R Z O U K I

LEARN

Compagnie Käfig’s artistic director Mourad Merzouki 

talks about his background and artistic influences in this 

interview of him by the Office of the French Consulate in 

Toronto, translated from French into English. 

http://bit.ly/1ji8KO8

11

http://bit.ly/1ji8KO8

http://bit.ly/umsEdConvo
http://bit.ly/1ji8KO8
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LEARN

A R T  F O R M 
D A N C E

M O V E M E N T

Choreography is the series or combination of movements that creates these fundamental patterns in time and space. Like words in a sentence, the 

individual movements are just as important as the product of their combination. In dance there are many different types of movement. Here are 

some options to explore as you think about dance.

T Y P E 

S U S TA I N E D 	

P E R C U S S I V E 	

S W I N G I N G

S U S P E N D E D

CO L L A P S E

E X P LO S I V E

D E F I N I T I O N

An even release of energy that stays constant, either fast or slow, but not both.	

Sudden bursts of energy that start and stop quickly.	

A drop of energy into gravity that sustains and follows through.

This is the movement at the end of a swing, before gravity takes over.	

A sudden and complete release of energy, like fainting and either of the full body or a single body part.	

A gathering of energy that is released as a burst of one huge sudden action, either of the full body or a single body part.	

12



13

LEARN

A R T  F O R M 
D A N C E

E L E M E N T S

The elements of dance — easily remembered with the use of the acronym BEST: Body, Energy, Space, and Time — can be helpful guides in watching 

or thinking about dance. (from Cornett, C. (1999). The Arts as Meaning Makers. Person Education, Inc.)

B O DY

Parts:
Head, shoulders, elbows, hands, knees, feet, etc.

Isolation:
Movements restricted to one area of the 
body such as the shoulders, rib cage or hips

Shapes:
Curved/angular, small/large, flat/rounded

Actions:
(Non-locomotor) Stretch, bend, twist, rise, 
fall, circle, shake, suspend, sway, swing, 
collapse or (Locomotor) walk, run, leap, hop, 
jump, gallop, skip, slide

Locomotor:
Movements that occur in general space 
when a dancer moves place to place

Non-locomotor:
Movements that occur in a person’s space 
with one body part anchored to one spot 
and that are organized around the spine or 
axis of the body

E N E R G Y

Force:
Smooth or sharp

Weight:
Heavy or light

Strength:
Tight or relaxed

Flow:
Sudden or sustained, bound or free

S PA C E

Level:
Low, middle, high

Levels:
The height of the dancer in relation to the 
floor. When a dancer is at a low level, a part 
of his torso might touch the floor; when a 
dancer is at a high level, he might be in the 
air or on his toes

Direction:
Forward, backward, up, down, sideways

Size:
Large or small

Destination:
Where a dancer moves

Pathways:
Patterns we make with the body on the floor 
and in the air

Focus:
Where a dancer looks

T I M E

Rhythm:
Pulse, beat

Speed:
Pace, tempo, rate

Accent:
Light or strong emphasis

Duration:
Fast/slow, short/long

Phrases:
Dance sentences, patterns and combinations



LEARN

A R T  F O R M 
O N L I N E :  C A P O E I R A

14

Capoeira is a dance style featured in Agwa and this video 

segment from the PBS program A Gulf Coast Journal not only 

highlights the background and history of capoeira, but also 

explores how people in the US are exploring this traditional 

Brazilian movement form.

http://bit.ly/1erDe9u

http://bit.ly/1erDe9u
http://bit.ly/1erDe9u
http://bit.ly/1lF2ITG
http://bit.ly/1lF2ITG
http://bit.ly/1lF2ITG
http://bit.ly/1lF2ITG
http://bit.ly/1erDe9u
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LEARN

P E R F O R M A N C E 
A G WA

MAYBE IT’S 

MY CIRCUS 

BACKGROUND, BUT I 

LIKE A SHOW WHEN 

DANCE IS MIXED 

WITH MANY THINGS.

- MOURAD MERZOUKI
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LEARN

CO M PA G N I E  K Ä F I G

Mourad Merouki,  artistic director  

and choeographer

D A N C E R S

Diego Golcalves Do Nasciemento Leito 

Alexsandro Soares Camphanha Da Dilva 

Hélio Robson Does Anjos Cavalcanti  

Aldair Junior Machado Nogeuira 

 José Amilton Rodrigues Junior  

Cristian Faxola Franco  

Geovane Fidelis Da Conceicao  

Aguinaldo De Oliveira Lopes  

Diego Alves Dos Santos  

Cleiton Caetano De Oliveira  

Leonardo Alves Moreira

A B O U T  T H E  P E R F O R M A N C E 

The UMS School Day Performance features the piece, Agwa, which is all about water—the most vital component of the human 

body, a precious natural resource to be preserved, and a symbol of renewal:

“Hundreds of clear plastic cups serve both as brilliantly simple set design — the cups are neatly placed in vertical strips across 

the stage, or stacked like fragile sculpture — and as props juggled precariously, like uprightly undulating Slinkys,” a Boston Globe 

critic notes. “The dancers — standouts, all of them — are gleeful and charming when they groove and slide, and simply jaw-

dropping when they pitch and fly.”

Excerpt from Agwa by Compagnie Käfig

http://bit.ly/1ca7IzM

Excerpt from Agwa by Companhia Urbana de Dança 

(for the sake of comparison)

http://bit.ly/J3oJP9

P E R F O R M A N C E 
A G WA



LEARN

P E R F O R M A N C E
O N L I N E :  CO R R E R I A

Compagnie Käfig’s public performance presented by UMS this 

season on Friday, February 14, 8pm also features the piece, 

Correria, and this video is an excerpt of what that audience  

will experience. 

http://vimeo.com/71720851

17

http://vimeo.com/71720851
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Being an Audience Member

Arts Online

Recommended Reading

Writing about Live Performance

Visual + Performing Arts

About UMS



19

CONNECT

B E I N G  A N  A U D I E N C E  M E M B E R
WAT C H I N G  A N D  L I S T E N I N G

When preparing to attend a live performing arts event, we hope you will think about the concepts of concert conduct and manners. This is not just about 

saying “please” and “thank you”; rather, it’s like an unspoken agreement you have with everyone else in the performance space, to be thoughtful and 

considerate in what you do so that everyone can fully engage with the unique and exciting live performance experience. Here’s what we mean:

YOUR SURROUNDINGS

•	Concert halls and performing arts venues are some of the most grand and beautiful 

buildings you might ever visit, so be sure to look around while you follow an usher to 

your group’s seats or once you are in your seat. 

•	UMS Ushers will be stationed throughout the building and are identifiable by their big 

name badges. They are there to help you be as comfortable as possible and if you have 

a question (about the performance, about where to go, or about what something is), 

please ask them, and don’t feel shy, embarrassed, or hesitant in doing so.

SHARING THE PERFORMANCE HALL WITH OTHER 

AUDIENCE MEMBERS

•	Consider whether any talking you do during the performance will prevent your seat 

neighbors or other audience members from hearing. Often in large rock concerts 

or movie theaters, the sound is turned up so loud that you can talk and not disturb 

anyone’s listening experience. However, in other concerts and live theater experiences, 

the sound is unamplified (or just quiet), and the smallest noise could cause your seat 

neighbor to miss an important line of dialogue or musical phrase. Lights (from a cell 

phone or music player, for instance) and movements (body wiggling or shaking) may 

also distract your neighbors’ attention away from the stage, again, causing them to miss 

important action...and there’s no instant replay in live performance!

•	At a performance, you are sharing a small physical space with other audience 

members. So, consider whether you are sharing — the arm rest and the leg room, for 

instance — in such a way that both you and your neighbors are comfortable.

•	As an audience member, you are also part of the performance. Any enthusiasm you 

might have for the performance may help the performers perform better. So, if you 

like what you are seeing, make sure they know it! Maybe clap, hoot and holler, or 

stand up and cheer. However, when expressing your own personal enjoyment of the 

performance, consider whether your fellow audience members will be able to see or 

hear what’s happening on stage or whether they will miss something because of the 

sound and movement you are making. Given this consideration, it’s often best to wait 

until a pause in the performance (a pause of sound, movement, or energy) or to wait 

until the performer(s) bow to the audience to share your enthusiasm with them.

•	Out of respect for the performer(s), if you do not like some part of the performance, 

please do not boo or shout anything derogatory. Remember, a lot of hard work went 

in to creating the performance you are watching and it takes great courage for the 

performer to share his or her art with you.

SHARE YOUR EXPERIENCE WITH OTHERS

•	An important part of any performing arts experience is sharing it with others. This 

can include whispering to your seat neighbor during the performance, talking to your 

friends about what you liked and didn’t like on the bus back to school, or telling your 

family about the performance when you get home.

Special thanks to Emily Barkakati for her role in developing this resource.
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CONNECT

B E I N G  A N  A U D I E N C E  M E M B E R
R U L E S  A N D  T O O L S

We share the following “Rules and Tools” to help audience members at UMS School Day Performances connect with the performance and 

environment around them. As a general suggestion, we encourage audience members to Notice, Feel, and Interpret.

1 .  BE PRESENT. 

Being bored means you’re not engaging. In the performance, you might feel any of 

the following:

happy		  sorrow		  pain		  horror

inspiration	 confused	 pride		  content

joy		  sad		  beauty		  enlightened

The beauty of live performance is the connection between the audience and artist 

and the energy they share and pass between each other. Have you ever given a 

presentation and spoken better because people in the room were smiling at you? 

You have an ability to affect the performance as an audience member and we 

encourage you to use it during the performance.

2.  INTERPRET: YOU CAN CHOOSE WHAT IT MEANS. 

Sometimes an artist will share what the performance is supposed to mean or 

share the performance’s story. Sometimes there won’t be a story or any meaning 

beyond creating movement or sound. Either way, feel empowered choosing what 

the performance means to you or imagine your own story...you can change your 

mind at any point too.

3.  CHECK YOUR OWN EMOTIONS & FEELINGS. 

Ask yourself:  How am I feeling? Am I tired, sore, in a bad mood, sad, upset, sick, 

etc.? These feelings and emotions can affect how you perceive the performance.

Be open to letting the performance improve your condition or make you think 

differently or more deeply about your condition.

IF SOMETHING IS BORING AFTER TWO 

MINUTES, TRY IT FOR FOUR. IF STILL BORING, 

THEN EIGHT. THEN SIXTEEN. THEN THIRTY-

TWO. EVENTUALLY ONE DISCOVERS THAT IT 

IS NOT BORING AT ALL. 

- JOHN CAGE, COMPOSER

(Renowned composer John Cage is simply saying sometimes it takes a little longer 

than expected to find a point of personal interest in a performance, so don’t give 

up the search too quick.)
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CONNECT

B E I N G  A N  A U D I E N C E  M E M B E R
R U L E S  A N D  T O O L S

Q U E S T I O N S

The following questions are used during TalkOut* and can help audience 

members connect with or reflect on a performance:

• How does this performance relate to where I live?

• What does this performance remind me of?

• What moment in the performance will I remember?

• What question will I ask my teacher back at school?

*For more information about TalkOut visit http://bit.ly/18rzBzh. 

ELEMENTS

At any point during a performance, you should feel empowered to notice or focus 

on any element of the performance — on stage or off stage.

SPACE: 

venue/building, stage, distance between objects

LIGHTING: 

location of light, use of darkness, color of light, movement of light, light in the audience

SOUND: 

sound created by voices or movements of performers or audience members, the 

location of sound (behind the audience or off stage), use of musical instruments 

or recorded music

MOVEMENT: 

movement of performers, images, objects, or audience members; speed, size, or 

shape of movements

PEOPLE: 

performers or audience members, the number of people, type and amount of 

clothing on people, facial or emotional expressions of people

POEM

Consider how the poem below relates to your field trip, the performance venue, 

or the performance:

“Museum Piece” by Richard Wilbur

The good gray guardians of art

Patrol the halls on spongy shoes,

Impartially protective, though

Perhaps suspicious of Toulouse.

Here dozes one against the wall,

Disposed upon a funeral chair.

A Degas dancer pirouettes

Upon the parting of his hair.

See how she spins! The grace is there,

But strain as well is plain to see.

Degas loved the two together:

Beauty joined to energy.

Edgar Degas purchased once

A fine El Greco, which he kept

Against the wall beside his bed

To hang his pants on while he slept.

Special thanks to Emily Barkakati, Sigal Hemy, Jim Leija, Lisa Murray, and Anna Prushinskaya for their 
roles in developing this resource.



CONNECT

Consider the following suggestions and ideas when searching for information online.

T R I A N G U L AT E  A N D  F O R M
O P I N I O N S  S LO W LY

When looking for information online: 

S E E K  O U T  I D E N T I F I A B L E  S O U R C E S

Reputable articles, journals, or magazines should cite an author whose identity 

can be verified and cite a list of sources, either throughout the piece or in a 

bibliography.

C H E C K  T H E  D AT E

Consider whether the content is old or outdated. Has the site been maintained?

LO O K  F O R  B I A S

Is the site or its author’s objective to sell you something?

Is the site’s content overly positive or negative?

Does the site’s content lean toward only one viewpoint?

Does the site’s content clearly omit facts?

If your answer to any of these questions is yes, then the site might not represent a 

reliable information source.

B E WA R E

• Sites with an abundance of advertising, especially ads that look cheap, are neon

and blinking, or constantly pop up on the screen

• Sites with grammar, spelling, and formatting errors

Note: Good looking sites don’t necessarily have fair, unbiased, or accurate 

information (for instance, sites for political candidates are often beautiful, but 

contain information that ONLY portrays their candidate positively).

22

1 2 3

SEARCH, 

SEARCH AGAIN, 

AND THEN 

SEARCH AGAIN

THEN 

COMPARE 

INFORMATION 

FROM YOUR 

SEARCHES

THEN SEARCH 

ONE MORE 

TIME BASED ON 

WHAT YOU’VE 

DISCOVERED 

IN YOUR 

COMPARISON

A R T S  O N L I N E : E X P LO R E  A N D  D I S CO V E R
S E A R C H  L I K E  A  D E T E C T I V E
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CONNECT

G O  T O  T H E  S O U R C E

If searching for information about an artist or organization, first try visiting their 

homepage where they are likely to post information, links, and media they approve. 

For instance: 

Wynton Marsalis - www.WyntonMarsalis.com

Hubbard Street Dance Chicago - www.HubbardStreetDance.com

UMS - www.UMS.org

R E L I A B L E  S I T E S  ( G E N E R A L LY ) :

. E D U
educational institutions

. G O V
government (particularly good for statistics and reports)

. O R G
organizations (though, only those without a political bias or advocacy agenda)

S E A R C H I N G  F O R  V I D E O 

You will find the best videos online when you search for ones posted by the artist 

or posted by the “generally reliable” sites having the characteristics detailed in this 

document. Avoid bootleg videos posted by random individuals with no relationship 

to the artist, as the video might not be representative of the artist’s work.

L E S S O N  P L A N  S O U R C E S

The following sites have a variety of standards-based lesson plans for teachers and 

interactive learning resources for families that celebrate an art form, connect the arts 

to the full range of non-arts subjects, or offer cultural context for the global arts.

A R T S E D G E 				    P B S
www.ArtsEdge.org			   www.pbslearningmedia.org

N AT I O N A L  G E O G R A P H I C 	 E D S I T E M E N T
www.education.nationalgeographic.com	 http://edsitement.neh.gov

T H R E E  ‘ G O  T O ’  S I T E S

The following sites are consistently good and reliable sources of information

about arts and culture.

T H E  N E W  YO R K  T I M E S 		  T H E  G U A R D I A N
www.nytimes.com			   www.theguardian.com

N AT I O N A L  P U B L I C  R A D I O  ( N P R )
www.npr.org

V I S I T  U M S

Let us do the work for you! Visit our sites www.ums.org and www.umslobby.org  

for great and engaging videos, blog posts, photos, and web links about artists and 

art forms.

A R T S  O N L I N E : E X P LO R E  A N D  D I S CO V E R
S I T E S  W E  S U G G E S T

http://www.youtube.com
http://www.vimeo.com
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CONNECT

RECOMMENDED READING
T E E N S

The following listing of literature for teens and youth was developed by the Ann Arbor District Library to connect to the 2013-2014 UMS School Day 
Performance Series. All titles are in circulation at the library. For more information about the Ann Arbor District Library and their programs for youth, 
teens, teachers, and schools visit www.aadl.org.

H U B B A R D  S T R E E T  D A N C E  C H I C A G O

Stained Glass: Masterpieces of the Modern Era 
by Xavier Barral i Altet
This eye-catching book of stained glass photography includes descriptions of context 
and history.  

Speaking of Dance: Twelve Contemporary Choreographers on Their Craft 
by Joyce Morgenroth
Twelve separate choreographers provide narratives about dancing and artistry. 

Ballet and Modern Dance (Second Edition, Revised) 
by Susan Au
Learn about the history of dance and how it has developed over time. 

U K U L E L E  O R C H E S T R A  O F  G R E AT  B R I TA I N

The Ukulele: A Visual History 
by Jim Beloff
Experience the history of the ukulele through large photographs and approachable 
text. 

Back Roads Great Britain (DK Eyewitness Travel Series)
Learn about Great Britain with its scenic routes, stunning landscapes, and authentic 
cuisine. 

Hawaiian Music and Musicians: An Illustrated History edited 
by George S. Kanahele
This is an excellent and thorough history of Hawaii’s music, instruments, artists and 
traditional culture. 

B R O O K LY N  R I D E R

Beethoven: The Universal Composer 
by Edmund Morris 
This biography covers the life and music of Ludwig van Beethoven.

The Life of Schubert 
by Christopher H. Gibbs 
This is an approachable text on Franz Schubert’s life.  

From Metal to Mozart: The Rock and Roll Guide to Classical Music 
by Craig Heller
This book relates classical works and composers to modern rock music.

B A S S E KO U  KO U YAT É  A N D  N G O N I  B A

Seydou Keïta 
by Seydou Keïta 
Black and white photographs represent the people and culture of Mali. 

How the Spider Became Bald: Folktales and Legends from West Africa 
by Peter Eric Adotey Addo
West Africa comes alive in this collection of short stories.

South of the Sahara: Traditional Cooking from the Countries of West Africa 
by Elizabeth A. Jackson
This cookbook of West African recipes offers descriptions of their cultural significance. 
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CONNECT

RECOMMENDED READING
T E E N S

CO M PA G N I E  K Ä F I G

The Little Capoeira Book 
by Nestor Capoeira
This introduction to capoeira, a martial art and dance hybrid from Brazil, also includes 
some history and techniques.

The Latin Beat: The Rhythms and Roots of Latin Music from Bossa Nova 
to Salsa and Beyond 
by Ed Morales
Detailed descriptions of specific genres of Latin music include their historical 
influences. 

Bring the Noise: 20 Years of Writing About Hip Rock and Hip Hop 
by Simon Reynolds
Compiled essays, interviews, and critiques make an overall history of hip hop.

S P H I N X  CO M P E T I T I O N  H O N O R S  CO N C E R T

Uncommon Rhythm: A Black, White, Jewish, Jehovah’s Witness, Irish Catholic 
Adoptee’s Journey to Leadership 
by Aaron P. Dworkin
In his autobiography, Dworkin, founder of Sphinx, recalls his experience becoming a 
classical musician and inspiring others to do so, even in the face of discrimination. 

Reminiscences of an American Composer and Pianist 
by George Walker
Pulitzer Prize-winner George Walker writes of his life and how he became a composer 
of classical music. 

The Billboard Illustrated Musical Instruments Handbook 
by Lucien Jenkins
Jenkins has written an informative and easy-to-use guide to the listener’s appreciation 
of music.

P E D R I T O  M A R T I N E Z  G R O U P

Cuban Music: From Son and Rumba to the Buena Vista Social Club and Timba Cubana 
by Maya Roy
Roy provides an excellent introduction to the history of Cuban musical traditions, 
instruments, and genres. 

Cuba and Its Music: From the First Drums to the Mambo 
by Ned Sublette
This account of the influences that led to Cuban musical genres also discusses how 
these genres affect American music and culture. 

The Oxford Book of Caribbean Short Stories 
edited by Stewart Brown and John Wickham
This compilation of short stories features many varied cultures.

J A Z Z  AT  L I N CO L N  C E N T E R  O R C H E S T R A 
W I T H  W Y N T O N  M A R S A L I S ,  T R U M P E T

To a Young Jazz Musician: Letters from the Road  
by Wynton Marsalis and Selwyn Seyfu Hinds
Renowned trumpeter Marsalis shares his opinions on modern and traditional jazz. 

Moving to Higher Ground: How Jazz Can Change Your Life 
by Wynton Marsalis and Geoffrey Ward
Marsalis’ autobiography about growing up with jazz contains many reflections on his 
musical career. 

The Uncrowned King of Swing: Fletcher Henderson and Big Band Jazz 
by Jeffrey Magee
This is a thorough but accessible biography of jazz pianist Fletcher Henderson, well 
known for his contributions to swing and big band jazz. 
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RECOMMENDED READING
YO U T H

H U B B A R D  S T R E E T  D A N C E  C H I C A G O

Modern Dance 
by Andrew Solway
Solway provides an introduction to modern dance artists, techniques, and history.

When Stravinsky Met Nijinsky: Two Artists, Their Ballet, and One Extraordinary Riot 
by Lauren Stringer
Learn how the modern ballet Rite of Spring began and how it was received  
by audiences.  

José! Born to Dance: the Story of José Limón 
by Susanna Reich and Raul Colon 
José Limón was a modern dancer who created his own technique. 

U K U L E L E  O R C H E S T R A  O F  G R E AT  B R I TA I N

Introduction to Musical Instruments: Strings 
by Dee Lillegard
Learn more about various string instruments.

Music From Strings 
by Josephine Paker
This introduction to the history of string instruments also covers their cultural context. 

Great Britain (Discovering Cultures) 
by Sharon Gordon
Discover Great Britain and its food, culture, and history. 

B R O O K LY N  R I D E R

Valentine and His Violin 
by Philip Hopman
A young musician, eager to share his music with everyone, plays his violin with some 
negative but humorous results.

Stradivari’s Singing Violin 
by Catherine Deverell and Andrea Shine
This is a true story of a boy who was determined to make a better-sounding violin.

The Cello of Mr. O 
by Jane Cutler; illustrated by Greg Couch
An elderly man plays music for his war-torn community.

B A S S E KO U  KO U YAT É  A N D  N G O N I  B A

Cultures of the World Mali 
by Ettagale Blauer and Jason Laure
Experience the customs, food and people of Mali. 

A Flavour of West Africa 
by Alison Brownlie
This overview of West African countries includes typical cuisines and holidays. 

The Singing Man: Adapted from a West African Folktale 
by Angela Shelf Medearis; illustrated by Terea Shaffer
A folktale featuring a young man who, despite his parents’ wishes, wants to become 
a musician.
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RECOMMENDED READING
YO U T H

CO M PA G N I E  K Ä F I G

Capoeira: Game! Dance! Martial Art! 
by George Ancona
This introduction to capoeira contains a brief history and main elements of the 
art form.

Hip-Hop and Urban Dance 
by Tamsin Fitzgerald
Learn the main elements of hip hop, how it got started, and how it has evolved over time.

Cats’ Night Out 
by Caroline Stutson; illustrated by J. Klassen 
Cats of the city decide to have some nighttime fun and dance a variety of styles, including 
samba, conga, and tango.

S P H I N X  CO M P E T I T I O N  H O N O R S  CO N C E R T

William Grant Still: African-American Composer 
by Catherine Reef
William Grant Still composed classical music in a time of extreme cultural tensions. 

Meet the Orchestra 
by Ann Hayes; illustrated by Karmen Thompson
Meet all of the members of the orchestra, colorfully represented by wild  
animal musicians.

Who Was Wolfgang Amadeus Mozart? 
by Yona Zeldis McDonough; illustrated by Carrie Robbins
Learn about the life of Mozart, the composer who began writing classical music at the 
age of five.

P E D R I T O  M A R T I N E Z  G R O U P

My Name is Celia/Me llamo Celia: The Life of Celia Cruz/La Vida de Celia Cruz 
by Monica Brown; illustrated by Rafael Lopez
Meet Celia Cruz, an international Latina singer whose vibrant music is widely popular 
today.

Sugar Cane: A Caribbean Rapunzel 
by Patricia Storace; illustrated by Raul Colon
Experience the magic of the classic tale of Rapunzel, this time set in the Caribbean, 
featuring Cuban customs, music, and food.

Under the Moon & Over the Sea: A Collection of Caribbean Poems  
edited by John Agard and Grace Nichols
Read about Cuban lifestyles and culture through poetry for children. 

J A Z Z  AT  L I N CO L N  C E N T E R  O R C H E S T R A 
W I T H  W Y N T O N  M A R S A L I S ,  T R U M P E T

Blowing on the Changes: The Art of the Jazz Horn Players 
by Leslie Gourse
Learn about famous jazz musicians and the chronological history of jazz.  

Jazz A-B-Z: A Collection of Jazz Portraits 
by Wynton Marsalis; illustrated by Paul Rogers and Phil Schaap
This series of biographical poetry features a famous jazz musician for each letter of 
the alphabet. 

Dizzy 
by Jonah Winter; illustrated by Sean Qualls
This is the inspiring story of Dizzy Gillespie, who started playing music to escape his 
traumatic home life. 

Special thanks to Tim Grimes and Kayla Pennoyer for their roles in developing this resource.



28

CONNECT

A  L E T T E R  T O  P E R F O R M E R S

Primary Audience: Elementary School Students

B E F O R E  T H E  P E R F O R M A N C E
Before you attend the performance, make a list of what you already know about the 
following things:

1. Live Performances
2. The Art Form
3. The Artist(s)
4. Origin of the Art Form or Artist(s)

D U R I N G  T H E  P E R F O R M A N C E
To help you organize your observations during the performance, consider the following:

I Notice...
I Feel...
I Wonder...

Once the performance is done, write down your notes as soon as possible (either 
on the bus or back in the classroom) to help you remember your observations of the 
performance.

A F T E R  T H E  P E R F O R M A N C E
Use your observations to help you write a letter to the performer(s). Remember, these 
artists are real people who want to know what audiences think about their work. This 
letter is your opportunity to share your impressions with the people who created the art 
you just experienced.

When starting your letter, be sure to use a greeting like “Dear [performer’s name]”. Next, 
be sure to tell the performer(s) where and when you saw them. Every live performance 
is different, so it will help them to know which show you are talking about. Then you 
can use the notes you took about the performance to share your experience with the 
performer(s). At the end of your letter, be sure to include any other information—about 
yourself or the performance you saw—that you think the performer(s) would like to know. 
To finish the letter, include a closing like “Your fan” or “Thank you!” and then sign your 
name. Your teacher or parent can help you find the best way to get your letter to the 
performer!

W R I T I N G  A B O U T  
L I V E  P E R F O R M A N C E
The following writing exercises were developed by 826michigan, a non-profit organization dedicated to supporting students ages 6 to 18 with their creative 
and expository writing skills, and to helping teachers inspire their students to write. For more information about 826michigan and its free programs for 
students, visit www.826michigan.org.
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T W O  T H U M B S  U P :  W R I T I N G  A  R E V I E W  F O R  P U B L I C AT I O N 
Primary Audience: Middle and High School Students 

B E F O R E  T H E  P E R F O R M A N C E
Imagine your local newspaper has asked you to write a review of the event you are 
going to see: this will be your opportunity to write an argument about your opinions and 
explain your reasoning. Reviewers attempt to sort through the feelings they’re already 
having in advance of a performance—not to put those feelings aside, but rather so that 
they are aware of what effect pre-performance opinions may have on the review.

Before the performance begins, answer the following questions:
• What expectations do I have for the performance? 
• Do I already have an opinion about what I will experience at the performance? 
	 (Additionally, consider the some of the Questions and Elements outlined in the “Being 

an Audience Member” section of this guide.) 

D U R I N G  T H E  P E R F O R M A N C E
During the performance, take mental notes about the performance—the key is making a 
little note of something of interest while being aware of the entirety of the performance. 
As soon possible after the performance ends, write down (using whatever paper or 
electronic device is handy) thoughts and words that come to mind related to the 
performance.
 
Things to consider: 
•	What is striking to me? 
•	Is it vastly different from what I thought it would be? 
•	Has the venue transformed into something else during the performance? How? 
•	Are there images or ideas popping into my head? What are they? 
•	Is there something about the performance I may remember forever? What made it so? 
•	Is the audience quiet and drawn in to what is happening? Are they loud? Are they 

interacting directly with the performers? Are the performers directly interacting with the 
audience? 

 

A F T E R  T H E  P E R F O R M A N C E
After the performance has concluded—back in class, riding home on the bus, or back at 
home—think back on what you just saw; it’s like looking at the performance in a rear-view 
mirror. Take the list of words and thoughts you wrote and compare it with the words you 
wrote beforehand. Now, remove all the words that came up twice. These words, the 
most obvious ones that come to mind, are off limits (you can use synonyms), but the 
remainders will help you remember how you felt about the performance. Take these 
less obvious words and expand upon them. In the first draft of your review get all of 
your ideas down on paper. Make sure to include your thoughts on the performance and 
how they may have changed, stayed the same, or morphed into new feelings. Discuss 
any preconceptions you may have had and how they changed or stayed the same after 
viewing the performance.

When you’re ready to work on your second draft, read back through your writing and 
try to identify the main idea of your review—what themes keep coming up? What is the 
tone? What do you ultimately feel about the performance? Use that main idea to come 
up with a hook (a bold, attention-getting statement to set the review in motion and give 
your readers a sense of what’s to come).
 
Things to consider:
Remember – this review will take a stance on the performance based on the ways 
you’ve interpreted the elements you considered before, during, and after the show. Your 
teacher, parents, or friends (or a broader audience if you’re writing for a newspaper) are 
very interested in your thoughts about the performance, and you can pretend they’re on 
the fence about it—try and persuade them over to your side with your views about the 
performance.  Don’t be afraid to make strong statements—just be sure you can back up 
your argument with evidence you collected throughout the performance! A cold, play-
by-play of exactly what happened isn’t fun to read, and it doesn’t let the readers, who 
likely didn’t get to see the same performance that you did, use their imaginations to tell 
the story and fill in some (but not all) of the blanks.

W R I T I N G  A B O U T 
L I V E  P E R F O R M A N C E
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W R I T I N G  A B O U T 
L I V E  P E R F O R M A N C E
T H E  S U N  I S  R E D  N O I S E :  P O E T R Y  A B O U T  P E R F O R M A N C E 
Primary audience: Elementary, Middle, High School Students

In white pleated trousers, peering through green
sunshades, looking for the way the sun is red
noise, how locusts hiss to replicate the sun.
-Elizabeth Alexander, from “Stravinsky in LA”

The poem excerpted above and “Museum Piece,” the poem by Richard Wilbur at the 
beginning of this guide are examples of ekphrastic poetry. Ekphrastic poetry is written 
in response to a piece of art, theatrical performance, writing, or music. The poem can 
be written about art, from the point of view of a character or the artist, or about the 
experience of viewing/hearing the art.  

B E F O R E  T H E  P E R F O R M A N C E
• Think about the way you describe the music that you like to a friend. How would 

you describe your favorite song to someone who had never heard it? How about to 
someone who could not hear?

• List the tools in your poetry toolbox (description, simile, metaphor, and imagery) that 
will help you describe the art in new ways.

D U R I N G  T H E  P E R F O R M A N C E
Keep a record of:
• Words and phrases that come to mind in response to performance.
• Feelings you had about the art, the stage, the audience, the event.
• Images (like colors, ideas, memories, smells) that came to mind while you were listening 

to the music.
• Songs/images/ideas repeated throughout the performance.

A F T E R  T H E  P E R F O R M A N C E
Younger students:
Pick one thing that you heard or saw in the performance and try to describe it in a new 
way to someone who wasn’t at the performance. Use all five senses in your descriptions. 
Even if you didn’t smell something, what do you imagine the art could smell like?

Older students:
• For five minutes straight (time can be adapted based on age group), write down 

everything you can remember about the performance you attended. Every detail that 
comes to mind is an important one. 

• Take at least three things that you remember and create an image around each of them 
with using some of the tools in your poetry toolbox. 

• Use one (or all) of these three images to start your poem about the performance. If it 
made you feel a certain way (happy, angry, afraid, alone, joyful), use words and images 
that match that mood to start.  What kinds of words and images would you use to write 
a joyful poem? A lonely one?

• Can you use repetition in the poem in the same way it was used in the music you 
heard? If you saw a play, can you use language that reflects what you heard?

• Imagine you are the artist who created/composed the work of art on the day you were 
inspired to create it. What did you see, hear, smell, taste, touch, experience? Write a 
poem that takes us through that day, using the images you’ve crafted already.

Special thanks to Erin Mernoff, Jeremy Peters, David Rosa, and Catherine Calabro for their roles in 
developing this resource.
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V I S U A L  + 
P E R F O R M I N G  A R T S

At a UMS event, you will hear world-class music and see 

spectacular dance. You and your students may notice 

the rhythm of the music or the space, light, sound and 

movement of the dance. You may feel joy, confusion, 

sorrow or any number of emotions. You may interpret 

what you experience with some help from the artist or all 

by yourself. 

When looking at visual art, you use the same skills and 

have similar feelings. 

Elsewhere in this resource guide you are encouraged 

to notice, feel, and interpret which are strategies of 

engagement that work with visual as well as performance 

art. Here is a work of art from the University of Michigan 

Museum of Art with a connection to the 2013/2014 UMS 

School Day Performance series that can be used to 

demonstrate these engagement strategies. 

This work is a delicate, small sculpture and also a whistle. 

This whistle was used to call upon the spirits of ancestors 

to help solve problems in this world. You may notice 

that it is made of two components. The superstructure 

is a wooden carving of two birds that face each other, 

bellies touching, with a small round object between 

them, so that each is holding it in their beaks. The birds’ 

talons clutch the base of the sculpture. The base has a 

hole in the center into which an antelope horn is pegged. 

Looking at this whistle you may imagine what the highly 

polished birds would feel like or how running your fingers 

along the antelope horn would create a rough and 

bumpy rhythm. Both the sculptor of this whistle and UMS 

artist Bassekou Kouyaté were inspired by their particular 

African culture as they created memorable works of art. 

If you would like to make other connections with the 

visual arts, please visit the UMMA website for information 

about tours and exhibitions: 

http://www.umma.umich.edu/education/  

If you would like more information about Artful Thinking, 

a strategy for teaching with art developed by Harvard 

Project Zero which is similar to the UMS strategy of notice, 

feel, interpret, visit: 

http://www.pz.gse.harvard.edu/artful_thinking.php.

Special thanks to Pam Reister, U-M Museum of Art Curator for Museum 
Teaching and Learning, for her role in developing this resource.

For more information about the U-M Museum of Art and their programs for teachers and schools visit www.umma.umich.edu.

Artist Unknown, 

African, Vili Peoples Congo Republic

Whistle (nsiba), 1925-1975

wood, antelope horn

Gift of Candis and Helmut Stern, 2005/1.181
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A B O U T 
U M S
U M S  E D U C AT I O N  A N D 

CO M M U N I T Y  E N G A G E M E N T 

D E PA R T M E N T

S TA F F

K E N  F I S C H E R

UMS President

J I M  L E I J A

Director

E M I LY  B A R K A K AT I

Teaching Artist

S H A N N O N  F I T Z S I M O N S

Campus Engagement Specialist

C H A R L I E  R E I S C H L

Intern

M A R Y  R O E D E R

Associate Manager of 

Community Engagement

O M A R I  R U S H

Education Manager

One of the oldest performing arts presenters in the country, UMS is committed to connecting audiences 

with performing artists from around the world in uncommon and engaging experiences. With a program 

steeped in music, dance, and theater, UMS contributes to a vibrant cultural community by presenting 

approximately 60-75 performances and over 100 free educational activities each season. UMS also 

commissions new work, sponsors artist residencies, and organizes collaborative projects with local, 

national, and international partners.

Learning is core to UMS’s mission, and it is our joy to provide creative learning experiences for our entire 

community. Each season, we offer a fun and fascinating lineup of workshops, artist Q&As, conversations, 

and interactive experiences to draw you in and out of your comfort zone, connect you to interesting people 

and unexpected ideas, and bring you closer to the heart of the artistic experience. We exist to create a 

spark in people, young and old alike, exposing them to things they haven’t seen before, and leaving them 

with a lifelong passion for creativity and the performing arts.

DT E  E N E R G Y  F O U N D AT I O N 
E D U C ATO R  O F  T H E  Y E A R  M AT T 
K A Z M I E R S K I  I S  CO N G R AT U L AT E D 
BY  YO -YO  M A  AT  T H E  U M S  F O R D 
H O N O R S  G A L A .
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A B O U T  U M S 
2 0 1 3 -2 0 1 4  S C H O O L  D AY  P E R F O R M A N C E S

H U B B A R D  S T R E E T  D A N C E  C H I C A G O

O N E  T H O U S A N D  P I E C E S

Friday, September 27, 11am - 12pm

U K U L E L E  O R C H E S T R A  O F 

G R E AT  B R I TA I N

Tuesday, November 12, 11am - 12pm

B R O O K LY N  R I D E R

Monday, November 25, 11am - 12pm

O N E  N I G H T  I N  B A M A KO

B A S S E KO U  KO U YAT É  A N D  N G O N I  B A

Friday, February 7, 11am - 12pm

CO M PA G N I E  K Ä F I G

Friday, February 14, 11am - 12pm

S P H I N X  CO M P E T I T I O N  H O N O R S  CO N C E R T

Friday, February 21, 12-1pm

P E D R I T O  M A R T I N E Z  G R O U P

Friday, March 14, 11am - 12pm

J A Z Z  AT  L I N CO L N  C E N T E R  O R C H E S T R A

W I T H  W Y N T O N  M A R S A L I S ,  T R U M P E T

Monday, March 31, 11am - 12pm

CONNECT
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THANK YOU!

These performances are made possible through generous support individuals, corporations, and foundations, 

including the following UMS Education and Community Engagement Supporters:

Ann Arbor Area Community Foundation

Ann Arbor Public Schools Educational Foundation

Anonymous

Arts at Michigan

Bank of Ann Arbor

Community Foundation for Southeast Michigan

Confucius Institute at the University of Michigan

Dance/USA

Doris Duke Charitable Foundation

Doris Duke Charitable Foundation Endowment Fund

DTE Energy Foundation

The Esperance Foundation

David and Jo-Anna Featherman

Maxine and Stuart Frankel Foundation

David and Phyllis Herzig Endowment Fund

Hooper Hathaway, P.C., Charles W. Borgsdorf &  

William Stapleton, attorneys 

JazzNet Endowment

Mardi Gras Fund

Masco Corporation Foundation

Merrill Lynch

Michigan Council for Arts and Cultural Affairs

Michigan Humanities Council

Miller, Canfield, Paddock and Stone, P.L.C.

THE MOSAIC FOUNDATION [of R. & P. Heydon]

National Endowment for the Arts

New England Foundation for the Arts 

Quincy and Rob Northrup

PNC Foundation 

Prudence and Amnon Rosenthal K-12 Education 

Endowment Fund

John W. and Gail Ferguson Stout

Stout Systems

Toyota

UMS Advisory Committee

U-M Credit Union

U-M Health System

U-M Office of the Senior Vice Provost for  

Academic Affairs

U-M Office of the Vice President for Research

Wallace Endowment Fund

The Andrew W. Mellon Foundation University of Michigan

C R E D I T S
A N D  S P O N S O R S

THIS LEARNING GUIDE IS THE 

PRODUCT OF THE UMS EDUCATION 

AND COMMUNITY ENGAGEMENT 

DEPARTMENT.

RESEARCHED AND WRITTEN BY

Emily Barkakati & Shannon Fitzsimons

EDITED BY 
Omari Rush

Special thanks to Dianne Dudley and 
Jordan Miller for their contributions, 
feedback, and support in developing this 
guide. 
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